Since the first half of the 1980s, burnout in teachers has been the object of particular attention by many international authors. Teachers are subject, more than other professions, to numerous and heavy pressures, covering the peculiarity of the profession. The objectives of the present research are to measure the predictive role of emotional exhaustion, depersonalization, and personal accomplishment on the quality of teaching in a group of elementary school teachers. We carried out a cross-sectional study involving 324 Sicilian female teachers, who worked in three school orders: Kindergarten, primary school, and the first year of middle school. Participants completed a socio-demographic questionnaire, the assessment teaching scale for primary school teachers (ECAD-EP), and the Maslach Burnout Inventory (MBI). In reference to the level of burnout, the correlation analysis underlined the presence of a positive correlation between: Emotional exhaustion and depersonalization; and a negative correlation between exhaustion and depersonalization. Furthermore, a predictive role of emotional exhaustion, depersonalization, and personal accomplishment on the quality of teaching in a group of primary school teachers was found.
Introduction
In Italy, an efficient school is linked to teachers' effectiveness. This theme is constantly present in national and international debates and continues to stimulate discussion.
In the present study, we carried out an explanatory conceptual design of effective teaching behaviors and styles, which is linked to "new" variables [1, 2] , corresponding to the self-perceived skills of a group of teachers, who were affected by scholastic system collapse and by psychological illness (burnout).
The literature underlines that teachers at risk of burnout can, to a lesser extent than other teachers, put into practice in the classroom those behaviors and skills linked to "new" metacognitive variables, which allow the establishment of a functional organizational climate, and can represent a predictive character of professional performance and increased motivation of their students [1] [2] [3] . In contrast, teachers who possess the metacognitive attitude-considered as the ability to reflect on one's cognitive activity in reference to a task-are able to manage their emotions when dealing with students, are assured when facing critical situations, and use different strategies in different classrooms [4] .
There is wide research indicating that, as teachers become more aware of their ability to teach, their self-efficacy increases. As a result, their self-competence improves by developing a metacognitive-self-regulatory approach through an inquiry process of reflective thinking on why, what, and how to teach [32, 33] .
As an extensive review of literature has clearly documented [34, 35] , teachers with a strong sense of efficacy exhibit greater levels of planning and organization [36] , are more open to new ideas, and are more willing to experiment with new methods to better meet the needs of their students [15, 37] . They also exhibit greater enthusiasm for teaching [36] , have greater commitment to teaching, and are more likely to stay in teaching. In addition, they are likely to exert a determinant positive influence on students' achievements and their own sense of efficacy [38, 39] .
Teachers with metacognitive attitudes, who have high levels of well-being or low burnout, are able to manage their emotions in relationships with students, feel more effective in facing critical situations, and use different strategies in different classrooms [40] , such as functional coping strategies, defined as the efforts used to manage the internal or external demands that are appraised as potentially harmful and stressful to the individual [41, 42] .
Well-being, quality of life, and psychophysical health of teachers is an essential incentive to increase work performance, good learning processes, and the high motivation of students. Furthermore, these factors are strictly related to perceived self-efficacy in teaching, good performance, and control of teaching-metacognitive strategies. Other research findings suggest that well-being is a strong predictor of a teacher's successful performance and metacognitive attitude in the classroom [43] [44] [45] [46] .
Although well-being and psychophysical health of teachers have important implications on the health and well-being of their recipients, studies dedicated to these workers and their consequences on the metacognitive style are quite rare, particularly in Italy [47] [48] [49] .
Even though the studies cited above consider teaching-metacognitive strategies, in our study review, we investigate teaching-metacognitive strategies in direct correlation to burnout.
Research Objectives and Hypotheses
The literature distinguishes two types of dimensions of teachers' competence: One that refers directly to the curricular sphere of their scientific path, and another which refers to the teachers' qualities and the characteristics that define them, such as their personal, psychological, and technical instrumental qualities, as well as the interactive aspects [50] [51] [52] . These variables can modulate the teaching-learning process, giving rise to different teaching styles, and are made up of an integrated set of cognitive, affective, and social dimensions linked by a dynamic relationship [52, 53] .
The teaching styles adopted, in fact, somehow condition the different elements of teaching, because they interfere or alter the cognitive, affective, and social dimensions. Effective teachers therefore will most likely master different teaching styles, and having previously analyzed the situation, will know how to apply them [54] .
For these reasons, within a metacognitive approach, this work examines the teaching variables inherent in the teacher as an intentional agent, who reflects and makes conscious decisions rather than being a mere translator of knowledge, taking into account the dual nature of their dynamic activity. These variables include; a more individual or introspective one (i.e., the emotional component), and a more social one, which can be further distinguished as a component of socio-relational and organizational adaptation.
The aim of this research is to measure the self-perceived teaching skills of a group of 324 teachers, of which 75.3% were curricular and 24.7% were specialist support teachers of the first education cycle of Sicilian schools, and measure the predictive role of the possible presence of emotional exhaustion, depersonalization, and job dissatisfaction on the quality of teaching into the both groups. This division on the basis of the type of role was made because the tasks required from both types of teachers are different: In particular, the support teachers guarantee continuous and stable support to students with disabilities; instead, the curricular teachers provide support to the all students in the classroom.
In particular, we hypothesized that: a.
Years of experience, the number of students per class, and the presence of students with certified disability (students with intellectual or physical disability) influence the socio-emotional and communicative-relational ability of teachers; in the first research hypothesis, students with learning disabilities (LD) or ADHD were not included, because the literature examined underlines that the presence of students with special educational needs (i.e., LD or ADHD) does not seem to influence the relational and communication skills of the teacher; b.
The personal accomplishment could be predictive of the emotional, socio-relational, and didactic abilities of teachers; c.
The socio-emotional characteristics of teachers could be an important mediator of the relationship between the level of burnout and their competences and the level of burnout.
Methods

Participants and Procedure
The research involved 324 Sicilian teachers, aged between 20-66 years old (M = 45.78; S.D. = 10.16), of which 75.3% were curricular and 24.7% were specialist support teachers, who worked in elementary schools (kindergarten, primary school, and the first year of middle school).
Convenience sampling was used to recruit the participants; in particular, the participants were selected consecutively in order of appearance, according to their accessibility (also known as consecutive sampling). The sampling process was finished when the total number of participants (sample saturation) and/or the time limit (time saturation) were reached. This method resulted in the recruitment of only female teachers.
The research lasted for 1 year; administration of instruments took place during the school timetable. The consent of the school authorities and the teachers involved in the study was sought before the distribution and collection of the instruments. The questionnaires were anonymous, and the participants were informed of the aim and structure of the study. All participants provided written informed consent.
All procedures performed in the present study were in accordance with the 1964 Helsinki Declaration and its later and amendments or comparable ethical standards. The Internal Review Board (IRB) of the Faculty of Human and Social Sciences at the "Kore" University of Enna approved the present research.
Measures
Participants completed a socio-demographic questionnaire constructed ad hoc, the assessment teaching scale for primary school teachers (ECAD-EP), and the Maslach Burnout Inventory (MBI). Socio-demographic data were collected through the administration of a questionnaire constructed ad hoc and divided into three parts: The first to acquire basic information, such as age, sex, grade in which they teach; the second for establishing the number of students per class, presence of students with disabilities or specific learning disabilities; and the third for measuring the years of experience and the role at school (curricular or specialist support teacher).
The ECAD-EP questionnaire (or Escala de Evaluación de la Competencia Autopercibida of the Teacher of Primary Education) [51] , created at the University of Valladolid, stems from the need to create a valid and accurate tool able to identify, and thus able to measure, the strategic competences of elementary school teachers. For research purposes, the Italian and integral version of the instrument was validated by Caggiano et al. [52] . This is a questionnaire on a Likert scale, consisting of 58 items grouped in three factor dimensions:
Socio-emotional factor (Factor A), composed of variables related to interpersonal relationship skills and inner balance, which increase quality of the interactive teaching and learning process.
They consist of the ability to mediate, to involve the class, and adaptability-the propensity to adequately deal with evolutionary tasks to adapt to unexpected requests due to changes in the external world-communicative sensitivity, the ability to establish a healthy cohabitation, affective involvement, empathy and self-efficacy; B.
Communicative-relational factor (Factor B), including variables related to management of interactions and communicative dynamics. These involve the implementation of cognitive, metacognitive, and psycholinguistic skills, and socio-cultural and psycho-pedagogical abilities, which mediate the processes of teaching and learning. These variables correspond to assertiveness, affective, and executive leadership, conflict resolution, and non-verbal and para-verbal communication; C.
Didactic factor (Factor C), which relates to the variables that refer to didactic skills of the development of actions, mainly related to the institutional role. It is linked to the management processes of teaching, aimed at achieving psychopedagogical results. It refers to skills of adaptation to new situations, planning, and didactic control [51, 52] .
Literature and the present study report good estimates of internal validity of the tool (Table 1 ). The Maslach Burnout Inventory is a 22-item questionnaire, designed to assess the level of burnout of an individual [6] . It is a multidimensional questionnaire that addresses three areas of expertise: Emotional exhaustion (made up of 9 items), depersonalization (5 items), and personal accomplishment (8 items).
In particular, emotional exhaustion constitutes an answer related to a working situation that induces excessive emotional involvement and emotional overload; depersonalization manifests as a detached, sometimes decidedly negative and hostile attitude towards users; reduced personal accomplishment is substantiated in an exhausting feeling of inadequacy to establish an effective relationship of help with users and implies a reduced level of self-esteem and the attenuation of the desire for success.
The Cronbach's alpha coefficient, a measure of reliability or internal consistency, is equal to 0.87 for the emotional exhaustion scale, 0.71 for the depersonalization scale, and 0.78 for the personal accomplishment scale [55] . In the present study, the Cronbach's alpha coefficient was equal to 0.85 for the emotional exhaustion scale, 0.67 for the depersonalization scale, and 0.71 for the personal accomplishment scale.
Data Analysis
All analyses were conducted with Statistical Package for the Social Sciences 26.0 (IBM Corporation, Armonk, NY, USA).
The descriptive analysis was used to assess the mean scores of all variables. In reference to the assessment teaching scale, the multivariate analysis of variance (MANOVA) was used to measure the influence of independent variables (age, years of experience, type of function, school grade, presence or absence of students with disabilities, and the number of students for class) on ECAD-EP sub dimensions.
In reference to the burnout level, the multivariate analysis of variance between-subjects design (MANOVA) was carried out to inspect the potential effect of the independent variables on MBI sub-dimensions.
To assess the relationships of the assessment teaching scale and burnout dimensions, a Pearson's correlation coefficient was conducted.
Separate hierarchical regression analyses for each dependent variable were conducted to evaluate the contribution of the burnout on the strategic competences of teachers: In the first step, the demographic data were entered in the model, and in the second step, the MBI sub-dimensions were entered. A hierarchical regression is the general approach of estimating the regression equation by considering a defined set of variables. This analysis allows for the prediction or explanation of scores on a criterion variable on the basis of obtained scores on predictor variables, and provides knowledge of the relationships among all the variables A mediation analysis was conducted in order to identify whether the relationship between burnout levels and the teacher's social-relational skills and the relationship between burnout and teachers' didactic skills were mediated by their skills to manage and manifest emotional abilities. A mediation analysis was used since the independent variables were theoretically organized into exogenous causes and endogenous causes: Within our theoretical framework, the exogenous causes were represented by dimensions of the burnout (i.e., the explanatory variables for which the variability was given and not explained by the model); the endogenous causes were represented by emotional capacities of the teachers (i.e., those explanatory variables for which the variability was partially explained by the model).
Results
Preliminary Analyses
A descriptive analysis was conducted in order to investigate the socio-demographic data. In reference to the school grade: 70.1% of participants worked in a primary school, 16.7% in first year of middle school, followed by 13.3% in kindergarten. The participating teachers in this research had an average experience of 19.60 years (with a range between 1-42 years and standard deviation equal to 11.49) . In reference to their role at school, 75.3% were curricular teachers, and 24.7% were specialist support teachers.
The average number of students for each classroom was equal to 21.42 (with a range between 6-30 students).
In reference to the presence or absence of students with difficulties: 51.9% declared to have students with specific learning disabilities (SLD) or Attention Deficit Hyperactivity Disorder (ADHD), followed by 23.8% who declared to have students with certified intellectual or physical disabilities, and 24.4% who declared to not have any students with difficulties or disabilities in the classroom.
A descriptive analysis was conducted in order to investigate the average scores obtained by the participants in the administration of ECAD-EP (Table 2 ). A descriptive analysis was conducted in order to investigate the average scores obtained by the participants in the administration of MBI (Table 3) ; the same analysis was carried out in order to quantify the level of burnout, divided across low, medium, and high profiles (Table 4 ). In reference to assessment teaching, Table 5 underlines the presence of correlations between subdimensions.
In reference to the level of burnout, the correlation analysis underlines the presence of a positive correlation between: Emotional exhaustion and depersonalization (r = 0.29; p < 0.001) and a negative correlation between exhaustion and depersonalization (r = −0.11; p < 0.05). 
Results
In reference to the ECAD-EP scores, the first MANOVA was carried out in order to verify the influence of personal variables (age, years of experience, and role) on the socio-emotional, communicative-relational, and didactic factors.
Regarding to the socio-emotional factor, the MANOVA shows how age seems to influence the cohabitation ability (F = 1.62; p < 0.05); furthermore, years of experience seem to influence cohabitation (F = 1.59; p < 0.05), and above all, mediation (F = 1.99; p < 0.01), and self-efficacy (F = 1.88; p < 0.01). The Tukey's post hoc test shows that that older teachers have a higher cohabitation ability than younger teachers; and teachers with more experience seem to show a higher level of cohabitation, mediation, and self-efficacy than those with less experience.
Furthermore, the results of the present analysis underline that the interaction between age and years of experience seems to influence cohabitation (F = 1.58; p < 0.05); moreover, interaction between age, experience, and position seems to influence cohabitation (F = 2.30; p < 0.05), affective involvement (F = 2.45; p < 0.05), and group dynamic ability (F = 2.09; p < 0.05). The descriptive analyses underline that older teachers with more experience tend to manifest elevated cohabitation ability; furthermore, older curricular teachers with more experience present a higher ability of cohabitation, affective involvement with their students, and capacity to cope with group dynamics.
In reference to the ECAD-EP scores, another MANOVA was carried out in order to verify the influence of organizational dimensions (number of students, the presence or absence of students with disabilities, grade in which teaching) on the socio-emotional, communicative-relational, and didactic factors.
In reference to the emotional factor, the data analysis underlines how the presence of disabled students (F = 4.00; p < 0.05), and the interaction of disabled students (with certified physical or intellectual disability) and total students per class (F = 2.29; p < 0.01), tend to influence the group dynamics. The descriptive analyses underline that numerous classes with disabled students present a reduced level of functional group dynamics.
In reference to the communicative-relational factor, non-verbal communication (F = 3.23, p < 0.05), conflict resolution ability (F = 3.00, p < 0.05), and above all, effective leadership (F = 5.85, p < 0.01) seem to be influenced by the grade in which teachers work. The Tukey's post hoc underlines that teachers working at a lower level of education seem to show a higher level of non-verbal communication and conflict resolution capacity, but teachers working at a higher level of education tend to manifest a lower level of effective leadership.
Furthermore, MANOVA underlines how the presence of disabled students influences the use of executive leadership (F = 5.61; p < 0.05); and the number of students influences the use of pre-verbal communication (F = 1.90; p < 0.05). The descriptive analyses underlines that in a group context with disabled students, teachers tend to use a higher level of executive leadership; and in classes with fewer students, teachers tend to use a reduced level of pre-verbal communication.
Regarding the didactic factor, the grade only seems to influence the perception of institutional control (F = 4.26, p < 0.05), which appears more elevated in the superior grade (as underlined by the Tukey's post hoc analysis).
The MANOVA, carried out to verify the influence of independent variables on burnout subdimensions, underlines that the years of teaching experience influences emotional exhaustion (F = 1.11; p < 0.05) and general level of burnout (F = 2.77; p < 0.01), which is also influenced by the number of students per class (F = 2.03; p < 0.05) and by the type of role (F = 5.73; p < 0.05). The Tukey's post hoc underlines that: Teachers with more experience manifest reduced levels of emotional exhaustion and general burnout; specialist support teachers and curricular teachers who work in numerous classes tend to manifest higher levels of burnout.
Furthermore, the MANOVA emphasizes the influence of an interaction effect between experience and grade in which they teach on personal accomplishment (F = 2.28; p < 0.05), and above all, on the total level burn out (F = 3.02; p < 0.05). In particular, the descriptive analysis shows that participants with more experience, who teach in lower grade schools, tend to manifest an elevated personal accomplishment, but reduced general burnout.
Moreover, the interaction between experience and the number of students seems to influence the level of emotional exhaustion (F = 1.17; p < 0.05), depersonalization (F = 2.23; p < 0.01), and general level of burnout (F = 2.37; p < 0.01); the interaction between experience and role seems to influence the level of burnout (F = 3.94; p < 0.01), which appears also to be influenced by the interaction between the grade in which they teach and number of students per class (F = 9.31; p < 0.001). In particular, descriptive analyses show that teachers with reduced years of experience, who work in numerous classes, manifest higher emotional exhaustion, depersonalization, and general burnout. Furthermore, teachers with a lower level of burnout are the curricular teachers with more experience; as opposed to teachers with higher total levels of burnout, who seem to be those who work in numerous classes at lower grade schools.
Multiple regression analyses were conducted to evaluate the contribution of the burnout sub-dimensions on the teachers' strategic skills. The first regression analysis underlines that predictors of the socio-emotional factors are ( Table 6 ): In the first step, only the years of experience (β = 0.29) explaining 9.3% of the total variance; in the second step, the level of personal accomplishment (β = 0.71) explaining 36% of the total variance. Similarly, the second regression analysis underlines that predictive factors of the communicative relational dimension are (Table 7) : In the first step, the years of experience (β = 0.27) explaining 8% of the total variance; and in the second step, the level of personal accomplishment (β = 0.51) explaining 28% of the total variance.
The third regression analysis underlines that predictor factors of the didactic dimension are (Table 8 ): In the first step, the years of experience (β = 0.19) and the number of students (β = −0.18) explaining 15% of the total variance; in the second step, the level of personal accomplishment (β = 0.52) explaining 44% of the total variance. In order to verify whether reduced emotional capacities mediate the effect of burnout on teachers' social and didactic skills, mediation analyses were conducted. The first linear regression analysis shows the presence of a simple relationship between the emotional exhaustion and the didactic skills of the teacher (β = −0.13, p < 0.05), as further confirmed by the Univariate Analysis of Variance [F (1, 323) = 50.66, p < 0.05]. Upon adding the hypothesized mediator, or the Factor A, into the regression model, the beta value of the emotional exhaustion becomes insignificant (β = 0.03, p > 0.05), while the beta value of the factor hypothesized as a mediator is highly significant (β = 0.77, p <0.001); therefore, it is possible to confirm that the socio-emotional characteristics (Factor A) are an important mediator of the relationship between burnout and Factor C (Table 9 ). Another linear regression analysis shows the presence of a simple relationship between the emotional exhaustion and the socio-relational skills of the teacher (β = −0.16, p < 0.01), as further confirmed by the Univariate Analysis of Variance [F (1, 323) = 80.39, p < 0.01]. Adding the hypothesized mediator, or the Factor A, into the regression analysis, the beta value of the emotional exhaustion becomes insignificant (β = −0.007, p > 0.05), while the beta value of the factor hypothesized as mediator is highly significant (β = 0.73, p < 0.001), therefore data confirm that the socio-emotional characteristics (or Factor A) are a mediator of the relationship between level of Burnout and Factor B (Table 10 ). 
Discussion
The objectives of the present research were to measure the predictive role of emotional exhaustion, depersonalization, and personal accomplishment on the quality of teaching in a group of female elementary school teachers, divided into support teachers-whose role is to guarantee continuous and stable support to students with physical or intellectual disabilities-and curricular teachers, whose role is to provide support to all the students.
The first research hypothesis was confirmed, because results show that, in reference to the socio-emotional ability, teachers working at a higher level of education with fewer years of experience seem to show reduced levels of empathy; furthermore, numerous classes with intellectually or physically disabled students present a reduced level of functional group dynamics.
In reference to the communicative-relational ability, the data underline that teachers working at a lower level of education seem to show a higher level of non-verbal communication and conflict resolution capacity, whereas teachers working at a higher level of education tend to manifest a lower level of effective leadership. Moreover, in a group context with disabled students, teachers tend to use a higher level of executive leadership, and in classes with fewer students, teachers tend to use a reduced level of pre-verbal communication. Regarding the didactic capacity, the grade seems to influence the perception of institutional control, which appears more elevated in the superior grade.
The present data confirm a study of Serrano and Pons [56] , which underlines that all the classifications of the teaching-learning processes share some main aspects: They fulfill a social and socializing function [57] ; they have an affective component (attribution of meaning) and a cognitive component (construction of meaning); and they are mediated processes. Furthermore, literature underlines that teachers, during their professional path, discover that their good academic preparation is insufficient, because other behaviour problems, attitudes, and relationships overwhelm their plans. Social, affective, and emotional problems are mixed up in the schools and classrooms, and teachers are not always sufficiently prepared to face and solve them [58, 59] .
For this reason, it is considered important to pay attention to the psychological aspects that mediate and modulate the teaching-learning processes, dynamizing entities that lend value, and human meaning to the instructive activities.
The second research hypothesis, related to the predictive role of personal accomplishment on the emotional, socio-relational, and didactic abilities of teachers, was partially confirmed: Only more experience and a higher level of personal accomplishment seem to be predictive variables of the emotional, socio-relational, and didactic abilities of teachers. This data is confirmed by the literature, which states that greater personal satisfaction determines the presence of elevated socio-relational resources of the teacher. These resources are useful in the case of difficult interactions with parents; and also when there are difficulties with their teaching peers and the school's administration [60] [61] [62] .
Furthermore, confirming the literature, teachers with more years of experience display a greater ability to deal with classroom management demands, difficulties with the emotional climate within the school, difficulties regarding the teacher-student interactions, and the imbalance between these demands and the available resources [63] .
According to these latest results, it is possible to confirm that burnout has become a significant part of the teaching climate because it can affect both the personal stability of individual teachers, as well as the teaching field at large.
Moreover, the socio-emotional characteristics of teachers seem to be an important mediator of the relationship between their emotional exhaustion and didactic strategies; similarly, the socio-emotional characteristics of teachers seem to be an important mediator of the relationship between their emotional exhaustion and the socio-relational competences.
The data appear to confirm the findings of Montalbetti [64] , which underlines that teachers educate on the basis of their degree of emotional maturity and self-control, or in relation to their level of awareness of their affective dimension.
The empathic predisposition of the teacher, and above all, the ability to recognize personal emotions [65] favors the process of understanding others by reading how their experience had consequences for them.
In fact, today's school system is called upon to undertake a new educational enterprise, which is to transform emotions and sociality into transversal skills which are no longer considered occasional or intrusions, nor not very pertinent compared to traditional knowledge [66] .
Nowadays, students play an active role in the learning process; they are engaged and interested in the construction of meanings, and work with their peers for the construction of knowledge [67, 68] . In contrast, teachers are committed in their role as mediators to offer learning opportunities, facilitated by an inclusive and motivating environment.
This causes a change of perspective and study of the teaching-learning processes, from a cognitive model to a constructivist one [69] . In fact, in the past the research trends in educational psychology have been directed to the cognitive activities underlying the actions of the teachers [70] ; today, the variables studied in the literature consist of an integrated system of cognitive, affective, social, and behavioral dimensions [71, 72] .
The teaching-learning processes are influenced by all of these variables, which are dynamic forces of change, expressed in terms of motivated teaching skills repertoires [50] ; as such, teaching styles represent a defining variable specification of the teaching process. The flexible and versatile use of teaching styles is essential to address different ways of learning, and to consolidate what has been learned by students. Although pupils have different cognitive styles, such as methods of approach to the task, capacity for abstraction, types of thought and intelligence, it is not possible to put into practice strictly individualized strategies [73] ; changing teaching techniques instead, one can experience the individual differences, which are largely grouped into major categories [74] .
Results of the present research underline that it is possible, therefore, to think about the style of teaching as the result of choices that teachers work by in different various dimensions of their professionalism: Communicative, cognitive, relational, and evaluative.
Information obtained by the teachers interviewed allowed us to identify critical issues of working in different school contexts, and give them an order of priority, according to which actions for improvement could be planned.
In particular, according to the present research, among the major critical issues are: Physical and emotional fatigue; the presence of aloof and apathetic students, colleagues and interpersonal relationships; and feelings of frustration due to the non-implementation of their expectations [75] [76] [77] . Furthermore, the difficulties of young Sicilian teachers to securely enter a profession is a risk factor for establishing a personal and social identity, as well as for their mental health [78] [79] [80] ; they may even impact one's awareness, especially because the principle on which postmodern society is based is the demonstration of the value of one's own resources [81] .
The study presents some limitations. A limitation of the study is the cross-sectional measurement. It was not possible to test the causal relationships proposed in the theoretical framework. A further limitation of the study was the use of convenience sampling methods for data collection. While cross-sectional convenience samples may prove useful in exploring theoretical models, such as the one identified in the present study, caution should be exercised while generalizing the results beyond the current research. Furthermore, the teachers' ability and burnout levels were measured through the use of self-reporting, which poses a risk of misleading information or social desirability. This study could lead to inherent bias because of unmeasured confounders, including workloads and resources for teachers, genetic risk for depression, past psychiatric illness, and substance abuse, which should be measured in burnout research [67] . Finally, results should be interpreted with caution due to the participants involved, in particular, because there were no male teachers in our study, which makes generalizations difficult.
Conclusions
Relational and communicative competence, the assertive competence of the teacher, good emotional skills, the willingness to listen to oneself and to the student, attitudes of understanding, acceptance, and participation are factors influencing teaching quality.
The ability to recognize and regulate emotions and empathy in a functional way, good convictions of perceived personal efficacy, and the tendency to seek profitable solutions to problems stem the opportunities for conflict and increase the subjective well-being of teachers, improving the pedagogical relationship and the quality of learning.
A solid belief in the adequacy of one's emotional and relational skills determines the effort and commitment of individuals to build authentic interpersonal relationships.
Collaborating, working in a team, and sharing repertoires and meanings already in the training phase of the profession corroborate the advancement of management skills relating to the professional role of the teacher and better educational effectiveness.
Transposing these positions into practice becomes an essential requirement if the skills mentioned above are recognized as essential and necessary components of teaching professionalism, if we take a vision of the school as a welcoming and educating community, and if we support the role of the teacher as a professional, which tends to the development and enhancement of all aspects of the person, considered in its entirety and globality. 
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